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Self	Care
Expectations Self	Care Behaviors

Safe
● Create an emotional support team.
● Double check on friends. 
● Ask for help if you feel sense of hopelessness

● Suicide Hotline: 800-273-8255

Engaged

● Be aware of your stress level.
● Recognize and name the emotions you are experiencing. 
● Pay attention to joy. 
● Do a body check for areas of tightness, discomfort.
● Take movement breaks, hydrate. 

Respectful
● Nurture your body with healthy food.
● Build calming routines for sleep.  
● Build routine for daily exercise. 



Today’s Session

• Returning to school (in person, online, or a 
hybrid of both) after an abrupt interruption 
amplifies the need for a social-emotional 
wellbeing and ‘mental health for all’ approach. 

• This session will provide PBIS enhancement 
efforts, including how to incorporate trauma-
informed practices within a Positive Behavioral 
Interventions and Supports (PBIS) framework.



Big Ideas

• We had a mental health crisis prior with a surge in 
behavioral health symptoms; likely to be seen in 
phases.

• Increased need with COVID-19 impacting our black, 
brown and migrant communities at higher rate 
(rooted in social inequities).

• Time to redesign the entire system

• DISRUPT THE STATUS QUO



Statewide High-Level Analysis of 
Forecasted Behavioral Health 

Impacts from COVID-19
Washington State Department of Health, Updated 

April 16th, 2020

- A surge in behavioral health symptoms; likely to be seen in 
phases

- Anxiety related issues becoming prevalent immediately 
through next 2-3 months, 

- Increase in depressive symptoms peaking around Nov/Dec 
2020 

- Highest risk of suicide likely Oct-Dec 2020
- More people with behavioral health concerns were NOT 

receiving treatment (aprx 700,000) prior to the outbreak than 
the # of Washingtonians who were receiving treatment (aprx
695,000)



STRESS IN AMERICA 2020: A National Mental 
Health Crisis 

American Psychological Association

• Nearly 8 in 10 (78%) say the coronavirus pandemic is a significant source of stress in their life 

• Half of Gen Z teens (51%) report that the coronavirus pandemic makes planning for their future feel impossible, and more than 2 in 
3 Gen Z adults in college (67%) say the coronavirus pandemic makes planning for their future feel impossible. 

• NEARLY 1 IN 5 ADULTS (19%) SAY THEIR MENTAL HEALTH IS WORSE THAN THIS TIME LAST YEAR 

• DISCRIMINATION RISES AS SOURCE OF STRESS, PARTICULARLY FOR PEOPLE OF COLOR 
• The majority of adults (59%), regardless of race, report police violence toward minorities is a significant  source of stress in their 

life. 

• 68% of all adults say the 2020 U.S. presidential election is a significant source of stress (across party lines)
• STRESS FROM WORK, FINANCIAL DISRUPTIONS DISPROPORTIONATELY IMPACTING LOWER-INCOME AMERICANS
• PARENTS REPORT SIGNIFICANT STRESS RELATED TO THEIR CHILDREN’S SCHOOL, FUTURE 



Big Ideas

Getting back to “routine” is one of the pillars of trauma recovery.
– However, teachers and students will still be in recovery mode so it will be 

important to take it slowly and flexibly. Keep goals modest .
– Re-establishing school as a safe, positive space is the first priority.
– Daily schedules should include more frequent mind breaks, use of  calming 

strategies (belly breaths) and movement (e.g., walks outside)
Once back in school, remember that student-teacher relationships are one of the 
most powerful predictors of student emotional wellness, classroom climate, and 
academic success.
• Even if brief, teachers should try to make a brief personal connection each day 

with students.
Be ready for your own “triggers”.
• Students’ issues may be similar to yours 

SMART Center, 2020

Adapted SMART CENTER 2020



What are your universal precautions? 
qPredictable, safe, and stable environments across 

teaching & learning contexts
qOngoing embedded instruction on expectations, 

procedures, social emotional skills
qDaily routines that allow staff and classrooms to build 

sense of community, foster relationships, and 
experience positive connections

qClearly defined ways for staff to ask for help 
qPositive greetings and positive social interactions 

throughout the day 
qSpaces and Routines for teachers to re-group, re-set, 

neutralizing routine
qTeacher connectedness and wellness activities
qProfessional learning and support that is aligned with 

ongoing training, coaching, and performance feedback

(Barrett, 2020)

Building a 
Resilient 
Community



Building a Resilient Community
All Hands on Deck

• Continuing to meet as a team. Include family, student, community 
members.

• Uncover needs using data. (internalizing and externalizing behaviors)
• Highlight strengths of your system.
• Invest in Tier 1 components with adjustments that meet vast majority 

of student, family and staff needs.
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The broad purpose of PBIS is to improve the effectiveness, 
efficiency and equity of schools and other agencies. PBIS improves 
social, emotional and academic outcomes for all students, including 
students with disabilities and students from underrepresented groups.



PBIS is a Mental Health Initiative



Worried about increase of Mental Health need coupled 
with budget cuts?



The broad purpose of PBIS is to improve the effectiveness, 
efficiency and equity of schools and other agencies. PBIS improves 
social, emotional and academic outcomes for all students, including 
students with disabilities and students from underrepresented groups.

The Interconnected Systems 
Framework (ISF)

• Deliberate application of the multi-tiered 
PBIS Framework for all social-emotional-
behavioral (SEB)interventions. 

• Aligning all SEB related initiatives through 
one system at the state/regional, district 
and school level.

• Active participation of family, youth and 
community partners is a central feature of 
the ISF.



Key 
Messages

1. 
Single 

System of 
Delivery

2. 
Access is 

NOT enough

3. 
Mental 

Health is 
for ALL

4.
MTSS 

essential to 
install SMH

One Set of Teams

Success Defined 
by Outcomes
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Sample Responses 
Without Redesigning 
the System Won’t Be 
Enough

15

Sample Responses
Hire social emotional experts

Buy social emotional  curriculum 

Train staff on trauma informed 
practices

Strengthen partnerships with families 
and community providers.



Using MTSS Logic to Redesign the System
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Sample Responses Using MTSS logic
Hire social emotional experts Participate in teams across tiers

Adapt role to include building capacity of ALL 
staff. 

Select Social Emotional Behavior
curriculum 

Formal process, team-based decision. Data used 
to prioritize skills.

All instructional staff  model, teach alongside 
academic content.

Train staff on trauma-informed 
practices

Team based training. Time to embed new 
learning.  Time to  develop evaluation plan.

Strengthen partnerships with 
families and community 
providers.

Expanded Team uses problem solving logic with 
school  AND community data to inform efforts 
across all tiers.



Disrupt the Status Quo

Change in routines and procedures?
(e.g. who needs to be available to participate in team meetings?)

Change in how interventions are selected and
monitored?

(e.g. team review of data/research vs individual clinician choice?)

Change in language we use?
(e.g. identifying specific interventions vs generic terms such as “counseling” or
“supports”?)

Changes in Roles/functions of staff?
(e.g. clinicians coordinating/overseeing some interventions that non-clinicians deliver?)



Disrupt the Status Quo

Should central role of education be building and improving 
wellbeing ?

How would academic achievement improve if we had students, 
youth, educators in environments that fostered emotional health 
and wellbeing?



DISRUPT THE STATUS QUO
“Create a society in which youth arrive at adulthood with the skills, 
interests, assets, and health habits needed to live healthy, happy, and 
productive lives in caring relationships with others”- Institute of Medicine, 
National Academy of Sciences

Portrait of a Graduate
Competencies:

• Communicator
• Collaborator
• Ethical and Global Citizen
• Creative and Critical Thinker
• Goal-Directed and Resilient Individual

College and Career Ready

Teaching Social Emotional Competencies, Building community, 
fostering care and connections, relationships IS Academic 
Instructional Time



Incorporating a 
Trauma Informed 
Approach within a 
PBIS Framework



Schools are Investing Heavily in 
Professional Development (PD) 

about Trauma

• Information about the prevalence and impact of 
trauma

• Training/coaching around trauma response
• Administrators and teachers know their role in 

supporting students who have experienced 
trauma

• Systems Focus on Trauma
– Trauma Sensitive Schools or Trauma Informed 

Care
21



Share in Chat

What does it mean to be trauma informed?
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Practice Guide –
Integrating a 
Trauma-informed 
Approach within a 
PBIS Framework

NEW!



A Trauma-informed Approach
(SAMHSA, 2014) 

“A program, organization, or system that is trauma-informed realizes the 
widespread impact of trauma and understands potential paths for recovery; 
recognizes the signs and symptoms of trauma in clients, families, staff, and others 
involved with the system; and responds by fully integrating knowledge about 
trauma into policies, procedures, and practices and seeks to actively resist re-
traumatization.” Substance Abuse and Mental Health Services Administration. 
(2014). SAMHSA’s concept of trauma and guidance for a trauma-informed 
approach (HHS Publication No. 14-4884). Retrieved from 
https://store.samhsa.gov/system/files/sma14-4884.pdf 



Systematic Review of Current
Literature is unable to:

(Maynard et al., 2019)

1. Demonstrate systemic or programmatic changes or outcomes in schools
2. Unclear what schools are doing to be trauma-informed
3. Determine impact of PD on adult behavior in schools
4. Determine impact of PD on students
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Maynard, B. R., Farina, A., Dell, N. A., & Kelly, M. S. (2019). Effects of trauma-informed approaches in schools:
A systematic review. Campbell Systematic Reviews, 15(1-2), e1018.



Reflection Poll

1. Is your site providing training to staff about trauma and it’s impact on 
students?

2. Is your site assessing the specific fidelity of the training in terms of 
application/use by staff? 

3. Is your site assessing the specific impact of the training in terms of 
student outcomes? 

4. All of the above
5. None of the above
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Features of Trauma-informed Practices:

1. Create a safe, predictable, consistent environment
2. Teach and reinforce Social Emotional Behavior competencies
3. Promote belonging and relationship development.
4. Support cognitive, emotional & behavioral regulation

27



Predictable

Consistent

Positive

Safe

Equitable Trauma	
Responsive

The	school	addresses	students	needs	in	holistic	ways,	
taking	into	account	their	relationships,	self-regulation,	
academic	competence,	and	physical	and	emotional	well-
being

www.nctsn.org

National	Child	and	Traumatic	Stress	Network	
(Coordinated	by	UCLA	and	Duke	University)
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PBIS and Trauma-informed Approaches



How?
Creating safe, predictable, consistent environments
• Leadership team who represent school community 
• Develop common language around expectations based on core values
• Teach consistently across locations in school. 

Expectation Specific Behaviors

Be Safe
Keep hands and feet to self

Wear mask, Stay 6’ apart, wash hand

Be Respectful

Use the signal to ask a public or private 
question.

Track the speaker

Be Responsible

Turn in all work on time

Double check sources.



Specific Behaviors + Social-Emotional Skills

Expectation Specific Behavior or 
Social Emotional Skill

Be Safe
Keep hands and feet to self

I tell an adult when I am worried about a 
friend.

Be Respectful

Use the signal to ask a public or private 
question.

Make sure everyone gets a turn.

Be Responsible

Turn in all work on time

Check in with my feelings during the day

ü Create a safe, 
predictable, consistent 
environment

ü Teach and reinforce 
Social Emotional 
Behavior 
competencies



Develop Systems for Supporting Adults Implementing SEB 
Instruction within PBIS Framework

• Instructional	approach
• Use	data	to	get	buy	in	and	continuous	improvement
• Showcase	effort	and	impact
• Professional	Development	should	be	team	led,	data-driven	with	coaching	



Alignment of SEB Instruction and PBIS

• From	small	number	of	staff	delivering	lessons	to	ALL	staff	providing	
opportunities	to	teach	in	ALL	settings,	ALL	day



How?... 
The Same Process for teaching 
Social Emotional Behavior as used 
for Academics

BE 
CONSISTENT

DEFINE
(TELL)
Simplify

MODEL
(SHOW)

PRACTICE
In setting

MONITOR

ADJUST
(RETEACH)

For 
efficiency



Teams: Trauma Enhancement

Do district and school-based teams include an individual who has 
knowledge, expertise, and the ability to provide coaching/support about 
impact of trauma?
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USE OF DATA SOURCES 
THAT IDENTIFY SCOPE OF TRAUMA

• District/School	team	may	want	to	review	community	data	to	
determine	trauma	in	community	as	considering	expanding	Tier	1	
instruction

• Data	allows	teams	to	determine	how	interventions	may	need	to	
be	redesigned	or	added	at	different	tiers	

• Teams	need	to	identify	data	trends	that	indicate	which	students	
need	more	targeted	supports

• Leverage	both	trauma	and	behavioral	knowledge	to	ensure	
desired	results
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Outcome Data

Current	data:

• Office	discipline	referrals	(ODRs)

• Suspensions	

• Expulsions

• Student	attendance

Expanded	Data:

• Student	nurse	visits
• Social-emotional-behavior	universal	
screening	data

• Restraints
• Teacher	attendance
• Student	hospitalizations
• Student	safety	screenings	(i.e.,	crisis	
calls)

• Restrictive	/	out	of	district	placements



DECIDE HOW TO ASSESS 
BEFORE IMPLEMENTING

• Teams	prepare	to	progress	monitor	impact and	fidelity of	
each	intervention	accurately

• Evaluation	procedures	determined	prior	to	starting	the	
intervention

• Consider	data	used	to	identify	students	as	needing	trauma-
informed	interventions	as	possible	progress	monitoring	and	
assessment	data	points

• New	skills	can	be	monitored	across	settings	by	expanding	
teaching	matrix	(ALL)	and	daily	progress	report	card	(SOME)
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Expanding the Tier 1 Teaching Matrix to Include Trauma-informed 
Competencies

Once teams have selected and prioritized trauma-informed 
competencies to be taught they can be added to the Tier 1 
teaching matrix

Ensures competencies are directly taught, modeled, and 
practiced with students.

Develop a System: Build school wide routines that include 
calming strategies, daily physical activity, biology breaks.  
(e.g., pair with handwashing routine)
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Trauma Integration 



Remember: Customize to fit your student and staff needs

• Staff,	students	and	families	customize	to	fit	need.
• Prioritize	skills	
• If	large	number	of	students	displaying	problem	behavior	or	

experiencing	stress…
– Identify	lessons	within	curriculum	
– Identify	key	strategies	and	skills
– Add	to	matrix- common	script	used	across	day	and	content	

areas	to	provide	opportunities	to	practice	
– Used	as	prompt	and	script	for	adults	to	model,	prompt/pre-

correct,	re-teach,	provide	feedback



Some	students	will	need	more.
Understanding	Types	of	Groups

Monitor	Data,	Select	Practice,	Install	Systems

Ba
sic

Com
plex

• Social	emotional	
Behavior– Core	
Curriculum	taught	
by	teacher	daily	to	
all

• Small	group	taught	
inside	classroom	
weekly	by	teacher	
or	support	teacher

• Self-management	
cards	for	some	
students

• Pro-Social	Skills-
Core	SEL	
curriculum	

• Taught	by	range	
of	staff	with	
teaching	
background

• Outside	of	the	
Classroom

• 2/week

• Coping	Skills-
pulled	from	SEL	
curriculum

• Add	emotional	
regulation	
feature

• Taught	by	staff	
with	technical	
skills

• Inside	of	the	
Classroom

• 2/week

• Coping	Power
• Taught	by	Staff	

with	advanced	
technical	skills

• Outside	of	the	
Classroom

• Daily

REMEMBER	to	Consider:		structure,	skills	taught,	staff	skills,	location,	and	frequency
Matched	to	student	need	with	instructional	focus,	skilled	staff	(i.e.,	group	dynamics,	

content,	behavior	science,	clinical)



Daily	Progress	Report	(DPR)	Sample

NAME:______________________		DATE:__________________

EXPECTATIONS
1	st block 2nd block 3	rd block 4	th block

Be	Safe 2						1						0 2								1								0 2								1								0 2								1								0

Be	Respectful 2								1								0 2								1								0 2								1								0 2								1								0

Be	Responsible 2								1								0 2								1								0 2								1								0 2								1								0

Total	Points

Teacher	Initials

Trauma-informed
Tier	2	Group

Body	Scan
Use	calming	strategy

Use	your	words
Use	safe	hands

Used	My	Courage	Cards
Identified	My	Feelings



Features of Trauma-informed Practices:

1. Create a safe, predictable, consistent environment
2. Teach and reinforce Social Emotional Behavior competencies
3. Promote belonging and relationship development
4. Support cognitive, emotional & behavioral regulation
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Share in Chat

1. How do you promote belonging and relationship development?
2. What are some creative ways you are doing this is virtual conditions?



START HERE:
Practicing Empathy & 

Perspective-Taking

Brene	Brown,	Books,	Podcasts,	Netflix	Special,	Games,	
Programs,	Local	Expertise



4 Attributes of Empathy

• Perspective taking
• Staying out of judgment
• Recognize emotions
• Communication

Cultivate	empathy

Brown,	B.	(2010).	The	gifts	of	imperfection.	Center	City,	
Minnesota:	Hazelden.	



Perspective-taking 
through 
Communication
“A source of much conflict in 
relationships is our inability to see 
things from another person’s 
viewpoint.
Looking at a problem from different 
viewpoints is almost always better 
than looking at a problem from only 
one viewpoint.”

Brown,	B.	(2010).	The	gifts	of	imperfection.	Center	City,	Minnesota:	
Hazelden.	
Brown,	B.	(2020,	March	23).	Unlocking	Us:		Tarana Burke	and	Brené
on	Being	Heard	and	Seen.	



Perspective-taking  

• Perspective-taking skills: 
• Know your own perspectives
• Show genuine interest in your students
• Ask students about their opinion, interests, and background
• Listen to what students say and avoid making judgments
• Ask open ended questions
• Listen to the other person’s story without our lens or judgment, 

it is their truth

Brown,	B.	(2010).	The	gifts	of	imperfection.	Center	City,	
Minnesota:	Hazelden.	





Teachers Level: Build a Routine
● Daily checks
● Weekly reviews
● Monday adjustment

School Level: Build a Routine
● Provide prompts and 

supports for staff
● Check in with staff 
● Use fidelity checks and 

outcome data to celebrate

What do you know about your students? How do we gather information?  
How do we adjust?  How do we ask for assistance?



Trauma informed also means we decrease 
stress of the adults…

Resist	the temptation	to	add	new	practices	without	first	considering	

expansion	or	repurposing	of	existing	efforts.
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“I am overwhelmed”

• Trauma
• Social emotional learning
• Wellness
• Mental health
• Grading policy
• Attendance policy
• Lost instructional time
• Impact of isolation



Crosswalk Tier I and  Social Emotional and Behavior Competencies including Trauma Features

Tier 1 Components

How is Tier 1 component trauma-informed? How it connect with  SEB 
skill?
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Defined and teaching school-wide expectations
● Expand teaching to include coping skills (e.g., identifying feelings,

expressing feelings, & managing feelings)
● Teach social-emotional and behavior lessons in a circle and embed

with academic lessons
● Use morning circle routine across all classrooms to practice new

skills and build classroom community

X X X X

Feedback and acknowledgement system
• Use feedback to increase the use of new skills across locations
• Teachers model calm response when providing feedback
• Use the system to prompt all staff to increase positive greetings and

positive social interactions across the day

X X X X

Active Supervision (scan, move and interact with students during
transitions and non- classroom locations)
• Team members and coaches conduct direct observations and

collect counts of staff interacting with students and during
transitions and cafeteria – provide data to staff during grade-level
meetings.

X X



Problem Solving 
Framework, This is a 
TEAM Sport!!
• Outcomes: How will installing a trauma informed 
approach impact students, families and staff?

• Data:  What data will you use to inform strength 
and needs of your current system?

• Practices: What are the evidenced based 
strategies you will embed across all classrooms?

• Systems:  How will you support everyone to 
implement with fidelity? 

• Equity: How will you put equity at the center of 
everything you do?



Fidelity Data

• How will you know intervention is being implemented as intended?



TFI 
Walkthrough
Staff 
Enhancements

What skills have you 
taught students to use for 

regulation this school 
year?



TFI Walkthrough
Student Enhancements

• What adult at school 
could you talk to if you 
needed help?

• Have you used or been 
reminded to use a skill 
to help with calm down 
in last 
two weeks?  



Overall System Fidelity
TFI – Trauma Companion Guide

• We are recommending that your current school-wide behavior team use the 
Trauma Companion Guide for reflection and planning purposes.

• The Trauma Companion Guide does not have scoring criteria.  Therefore, your 
score on the TFI is not impacted by the trauma enhancements.

• Trauma enhancements are available in PPT format posted with Virtual Module 4.



Data Features
TFI Feature Trauma Informed Enhancements
1.12 Discipline Data • Additional data points are monitored to help identify need 

for trauma informed practices universally (e.g.: universal 
screening data, hospitalizations, violent crime rates).

• Individual students response to Tier I is measured by 
expanded data points (e.g.: universal screening data, nurse 
or counselor visits).

1.14 Fidelity Data • Team utilizes trauma informed enhancements to TFI 
annually.

• Team completes TFI walkthrough trauma informed 
enhancements annually.

• Classroom Practices Observation tool used to assess 
implementation in classrooms.

1.15 Annual Evaluation • Tier I team documents fidelity (e.g.: TFI with trauma 
enhancements) and effectiveness (e.g.: climate surveys, 
restraints, least restrictive environment data) of trauma 
informed implementation and shares with stakeholders at 
least annually.



Use fidelity measure, consider enhancements to 
guide implementation 
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Subscale:	Teams	
1.1 Team	Composition		
	

PBIS	Big	Idea	
Effective	SWPBIS	teams	are	knowledgeable,	representative	of	stakeholders	(e.g.,	students,	families,	
community,	staff),	and	have	administrative	authority.	
	

Areas	for	Enhancement	

Ensure	Cultural	Responsiveness	 Support	Well-Being	 Focus	Support	During/After	Crisis		

School	SWPBIS	leadership	teams	
not	only	include	stakeholders	as	
team	members	but	also	actively	
elicit	ownership,	voice,	and	broad	
representation	of	their	families	
and	communities,	especially	
underserved	families	and	cultures.	
Although	teams	should	be	small	
enough	to	be	efficient,	family	
voice	is	critical.	If	team	size	is	a	
concern,	consider	the	use	of	
subcommittee	structures	and	have	
families	represented	on	the	
subcommittees.	

Resources:		
• CR	Field	Guide	

	

Community	partners	provide	an	
expanded	view/context	of	how	
the	students’	lives	outside	of	
school	are	to	be	considered	and	
can	enhance	the	Tier	1	Team’s	
ability	to	promote	healthy	social	
emotional	functioning	for	ALL	
students.	Leadership	teams	
include	community	employed	and	
school	employed	staff	with	mental	
health	expertise.		Community	
partners’	roles	at	Tier	1	are	clearly	
defined	through	a	memorandum	
of	understanding	(MOU).	

Resources:	
• Add	

	

School	establishes	an	integrated	
leadership	team	and/or	integrated	
teaming	functions.	Academic	
content	leads,	school	nursing,	
public	health,	other	relevant	
health	professionals,	IT	specialists,	
and	other	key	areas	of	expertise	
are	represented,	with	clearly	
defined	roles	and	functions,	to	
enable	the	team	to	make	
decisions,	action	plan,	and	
implement	supports	in	a	
coordinated	manner	to	address	all	
areas	of	need.	

Resources:	
• TIPS	Meeting	Agenda	

	

	



Q & A and More Resources
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Quick Review
Interconnected Systems Framework:  Fact Sheets and Webinars

bit.ly/ISFwebinars
Fact	Sheets	Created	by	the	Pacific	Southwest	MHTTC	



New Resources with Social Emotional/Mental Health Focus
www.pbis.org


